AN EXERCISE IN RHETORIC

INSTRUCTIONS: Identify the rhetorical features and the rhetorical structure of the following passages.  First identify the rhetorical features.  Quote a sample line or two in which each of the rhetorical features are found.  Identify three rhetorical features that contribute to the rhetorical structure of each of the passages.  Go on to identify the rhetorical structure of the passages.  Explain how each of the rhetorical features that you identified are used to shape, reinforce, or in some other way support the argument of the passages.  In your explanation be sure to quote examples selectively from the passages that support your points.  Next identify the nature of the argument that is made, that is, decide if each passage makes an ethical, logical, or moral argument or if it uses elements of two or more.  Be sure to explain how you arrived at your conclusions.  Conclude by identifying the tone and theme of each passage.  Be sure to cite examples from each of the passages that support your identifications of tone and theme.

Rhetorical Features: The tools of rhetoric, such as tone, diction, and imagery.  Tools used by the author must first be identified before any discussion of the rhetorical structure can begin.  You want to ask yourself which of the various devices of rhetoric and literature are used to shape an argument.  If, for example, a passage uses a series of short simple sentences to introduce a point and then follows these short sentences up with a long compound-complex sentence it would be fair to identify sentence structure as a rhetorical feature.  If, as another example, the author uses detailed imagery to evoke a place or emotion than imagery would be a rhetorical feature.  For this device ask yourself "what" questions.

Rhetorical Structure: Refers to how a passage is constructed.  If asked to consider rhetorical structure, look at the passage's organization and how the writer combines images, details, or arguments to serve his or her purpose.  The rhetorical features will probably play a role in the rhetorical structure.  Begin by determining the type of argument the author is making, that is, emotional, ethical, or logical.  Ask yourself how the rhetorical features are used to shape the argument.  If there is, for example, a great deal of imagery you might ask yourself if the imagery is used merely to help establish a sense of place, for example, or describe how a person looks, or if it is used to help further the argument in some way.  If it is the latter ask yourself how the imagery is used to further the argument.  For this device ask yourself "how" and perhaps "why" questions.

Tone: Tone is the author's attitude toward the various elements within the work.  What we are to think of characters, ideas, events and, settings will be communicated through tone.  Tone is one of the most important elements of a work of literature because if we wrongly identify the tone we will miss most of what the author is trying to communicate.  The clearest example of this is irony.  If we interpret literally what the author intends us to take ironically our interpretation will be the opposite of the one intended.  For this device ask yourself how you feel about the characters, events, ideas, etc.  It is very likely that the author wants you to feel about these things what she or he feels about these things and where your thoughts and feelings are directed by the writing is probably a clue to what are the thoughts and feelings of the author.
Theme: The ideas or issues addressed in a work of literature.  These ideas are rarely stated outright, they are usually inferred from the author’s treatment of characters and events in the work.  Where themes are explicitly stated our understanding of them, the value the author attaches to them is inferred from the author’s treatment of them.  For example, in a story a character may state outright a belief that racism is a good thing.  What we are to think will be implied in the author’s treatment of the character and his ideas.  If character is portrayed positively throughout the work and his views remain unchanged we are probably being led to believe by the author that racism is good.  If on the other hand this character is presented negatively or undergoes a change of heart it could then be inferred the author believes racism is bad.  For this device ask yourself what are the abstract ideas or concepts about which the author want you to think?  Another way of saying this would be what abstract ideas or concepts does the writing provoke you to consider because the ideas the author wants the reader to consider ought to be stimulated by something in the writing.  About what are you thinking after you finish the work?
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Zen and the Art of Burglary

by

Wu-tsu Fa-yen

If people ask me what Zen is like, I will say that it is like learning the art of burglary.  The son of a burglar saw his father growing older and thought, "If he is unable to carry on his profession, who will be the breadwinner of the family, except myself?  I must learn the trade."  He intimated the idea to his father, who approved of it.

One night the father took the son to a big house, broke through the fence, entered the house, and, opening one of the large chests, told the son to go in and pick out the clothing.  As soon as the son got into it, the father dropped the lid and securely applied the lock.  The father now came out to the courtyard and loudly knocked at the door, waking up the whole family; then he quietly slipped away by the hole in the fence.  The residents got excited and lighted candles, but they found that the burglar had already gone.  

The son, who remained all the time securely confined in the chest, thought of his cruel father.  He was greatly mortified, then a fine idea flashed upon him.  He made a noise like the gnawing of a rat.  The family told the maid to take a candle and examine the chest.  When the lid was unlocked, out came the prisoner, who blew out the light, pushed away the maid, and fled.  The people ran after him.  Noticing a well by the road, he picked up a large stone and threw it into the water.  The pursuers all gathered around the well trying to find the burglar drowning himself in the dark hole.

In the meantime he went safely back to his father's house.  He a blamed his father deeply for his narrow escape.  Said the father, "Be not offended, my son.  Just tell me how you got out of it."  When the son told him all about his adventures, the father remarked, "There you are, you have learned the art.

Education

By

E. B. White

I have an increasing admiration for the teacher in the country school where we have a third-grade scholar in attendance.  She not only undertakes to instruct her charges in all the subjects of the first three grades, but she manages to function quietly and effectively as a guardian of their health, their clothes, their habits, their mothers, and their snowball engagements.  She has been doing this sort of Augean task for twenty years, and is both kind and wise.  She cooks for the children on the stove that heats the room, and she can cool their passions or warm their soup with equal competence.  She conceives their costumes, cleans up their messes, and shares their confidences.  My boy already regards his teacher as his great friend, and I think tells her a great deal more than he tells us.

The shift from city school to country school was something we worried about quietly all last summer.  I have always rather favored public school over private school, if only because in public school you meet a greater variety of children.  This bias of mine, I suspect, is partly an attempt to justify my own past (I never knew anything but public schools) and partly an involuntary defense against getting kicked in the shins by a young ceramist on his way to the kiln.  My wife was unacquainted with public schools, never having been exposed (in her early life) to anything more public than the washroom of Miss Winsor's.  Regardless of our backgrounds, we both knew that the change in schools was something that concerned not us but the scholar himself.  We hoped it would work out all right.  In New York our son went to a medium-priced private institution with semi-progressive ideas of education, and modern plumbing.  He learned fast, kept well, and we were satisfied.  It was an electric, colorful, regimented existence with moments of pleasurable pause and giddy incident.  The day the Christmas angel fainted and had to be carried out by one of the Wise Men was educational in the highest sense of the term.  Our scholar gave imitations of it around the house for weeks afterward, and I doubt if it ever goes completely out of his mind.

His days were rich in formal experience.  Wearing overalls and an old sweater (the accepted uniform of the private seminary), he sallied forth at morn accompanied by a nurse or a parent and walked (or was pulled) two blocks to a corner where the school bus made a flag stop.  This flashy vehicle was as punctual as death: seeing us waiting at the cold curb, it would sweep to a halt, open its mouth, suck the boy in, and spring away with an angry growl.  It was a good deal like a train picking up a bag of mail.  At school the scholar was worked on for six or seven hours by half a dozen teachers and a nurse, and was revived on orange juice in mid-morning.  In a cinder court he played games supervised by an athletic instructor, and in a cafeteria he ate lunch worked out by a dietitian.  He soon learned to read with gratifying facility and discernment and to make Indian weapons of a semi-deadly nature.  Whenever one of his classmates fell low of a fever the news was put on the wires and there were breathless phone calls to physicians, discussing periods of incubation and allied magic.

In the country all one can say is that the situation is different, and somehow more casual. Dressed in corduroys, sweatshirt, and short rubber boots, and carrying a tin dinner-pail pail, our scholar departs at the crack of dawn for the village school, two and a half miles down the road, next to the cemetery.  When the road is open and the car will start, he makes the journey by motor, courtesy of his old man.  When the snow is deep or the motor is dead or both, he makes it on the hoof.  In the afternoons he walks or hitches all or part of the way home in fair weather, gets transported in foul.  The schoolhouse is a two-room frame building, bungalow type, shingles stained a burnt brown with weather-resistant Stain.  It has a chemical toilet in the basement and two teachers above the stairs.  One takes the first three grades, the other the fourth, fifth, and sixth.  They have little or no time for individual instruction, and no time at all for the esoteric.  They teach what they know themselves, just as fast and as hard as they can manage. The pupils sit still at their desks in class, and do their milling around outdoors during recess.

There is no supervised play.  They play cops and robbers (only they call it "Jail") and throw things at one another ​ snowballs in winter, rose hips in fall.  It seems to satisfy them.  They also construct darts, pinwheels, and "pick-up sticks" (jackstraws), and the school itself does a brisk trade in penny candy, which is for sale right in the classroom and which contains "surprises."  The most highly prized surprise is a fake cigarette, made of cardboard, fiendishly lifelike.

The memory of how apprehensive we were at the beginning is still strong.  The boy was nervous about the change too. The tension, on that first fair morning in September when we drove him to school, almost blew the windows out of the sedan.  And when later we picked him up on the road, wandering along with his little blue lunch-pail, and got his laconic report "All right" in answer to our inquiry about how the day had gone, our relief was vast.  Now, after almost a year of it, the only difference we can discover in the two school experiences is that in the country he sleeps better at night ​ and that probably is more the air than the education.  When grilled on the subject of school-in-country vs. school-in-city, he replied that the chief difference is that the day seems to go so much quicker in the country.  "Just like lightning," he reported.

ESSAYS IN PICTURES!

INSTRUCTIONS: Apply the same principles of analysis that were used in analyzing the written passages to analyze the "rhetorical content" of the following three paintings.  The first is titled The Scream and was painted by Edvard Munch.  The second is titled La Era (The Way it Was) and was painted by Diego Rivera.  The third painting is titled New Jersey and was painted by Jacob Lawrence.  As with a written essay the first thing to consider when interpreting the "passage" is the title, that is what interpretations of what you see are suggested by the title given to each of the paintings.  When considering rhetorical features think in terms of the "rhetorical" tools of the painter, that is, color, brush strokes, the realism of the presentation (or, conversely, the lack of realism).  In short anything the painter does in the painting to communicate her or his intentions.  The rhetorical structure of the painting would then refer to the way in which the various features are constructed in the painting by the artist to achieve her or his purpose for the painting.  When considering the type of argument you might ask yourself to what does the painter appear to be appealing, that is to your ethics, to your intellect, or to your emotions?  Begin your analysis by identifying the tone and theme of each painting.  Tone would refer to the painter's attitude toward the subject matter and the theme would refer to the main idea the artist is trying to communicate.  The first thing to ask yourself is what issues does this painting invite me to consider?  As with the written passages identify three rhetorical features of each painting.  Explain how each feature contributes to the rhetorical structure of the painting.  Then identify the type of argument employed by the painting.

	[image: image1.jpg]



Tone:_______________________________________________________

Why:_______________________________________________________

Theme:______________________________________________________

Why:_______________________________________________________
	Rhetorical Features:

First Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Second Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Third Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Type of argument:

Explain:




	
[image: image2.png]



Tone:_______________________________________________________

Why:_______________________________________________________

Theme:______________________________________________________

Why:_______________________________________________________
	Rhetorical Features:

First Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Second Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Third Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Type of argument:

Explain:




	[image: image3.jpg]



Tone:_______________________________________________________

Why:_______________________________________________________

Theme:_____________________________________________________

Why:_______________________________________________________
	Rhetorical Features:

First Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Second Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Third Rhetorical Feature:

Explanation of how this feature supports the Rhetorical Structure:

Type of argument:

Explain:





1
1

_1042547484.doc
[image: image1.png]






